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Future Generations Graduate School Applied Community Change & Conservation

Focus:

In support of the mission of Future Generations (Future Generations teaches and enables
a process for equitable community change that integrates conservation and
development...), the focus of the Future Generations Graduate School is on helping
students (community-based scholar/practitioners) empower their own communities to
engage social change and conservation. While this program will teach individuals,
beyond the individuals whom we teach the real students are communities whom they
teach—in this way we become a school for communities.

By applying such learning in real time and place, by honing research questions and skills
in daily life, and by referencing challenge and success in light of one’s classmates’
communities and four terms of residential-based studies, each student matures into a
community-embedded scholar practitioner-leader with analytical, synthesizing, and
evaluative abilities. It will require a multi-year, experimental process to learn how to help
communities engage in such on-going learning.

Just as a medical school has an applied purpose to teach individuals who then go and
enable others to become healthy, so also Future Generations is teaching the change agents
of communities. Just as medical education blends the theory of classroom instruction
with the hands-on of the teaching hospital, so also Future Generations combines
theoretical instruction in the residential and on-line pedagogies with the hands-on of
student work in their home communities.

Goals:

e To create a borderless community of life long learners, committed through a
compact of accountability, to lead engaging lives while fostering community
change and conservation.

e To offer a rigorous academic program that prepares students to integrate scholarly
research with learning from development success stories in the communities we
serve.

e To offer development practitioners an advanced degree program that allows them
to study and learn while remaining connected to their communities and their jobs.

e To offer short-term, skill-specific, certificate programs in community
development, community conservation, and the SEED-SCALE methodology.

Objectives:
Functionally, for the nine-year vision of this plan, the Future Generations Graduate
School will address three tasks.
e It will provide a rigorous, applied Masters Degree in the subject area of the
school, applied community change and conservation.





e It will conduct research into deeper understanding in the subject area of the
school.
e It will provide focuses training programs
o Short-term training that leads to a certificate,
0 Longer-term training leading to a diploma,
o And encouragement for further Masters-level applied studies for diploma-
holding trainees.
e It will investigate the possibility of a doctoral degree under the English model,
Both state and accreditation requirements must be examined. Furthermore, a
thorough market study of needs and support will be considered.

Operationally, for the nine-year vision of this plan, the Future Generations Graduate
School will seek to complete accreditation under the policies of the North Central
Association and it will remain an institution *“in good standing” with the West Virginia
Higher Education Policy Commission.

Financially, the Graduate School will seek financial security through developing a
revenue base that includes income from the following sources: tuition, grants,
scholarships, government-backed loans, fees for training courses, revenue from
endowment.

Over the next several years, there will be ongoing experimentation in this Graduate
School as it seeks to augment learning effectiveness through several iterations of
Master’s classes. Online modules are one area for improvement. In-country training will
be adjusted. Combining effective mentoring through the Board of Mentors plus the
regular faculty will be a further area of focus. Each of the next classes will continue the
practice from the last three classes of making significant adjustments to its instructional
design. Several options lie before the Graduate School:
e Alonger period for curriculum completion, anywhere from 25 to 36 months.
o A five-residential approach, requiring that students complete four of five
residentials.
e Greater mentoring, instructional input, and community buy-in via four linked
Practicum courses.
e To effect more constructive course/time management, reduced and staggered
online learning.
e More student-interactive, community-descriptive, and community-responsive
online exercises.
e Greater instructor and instructional adaptation to community-based student
needs.
e Continuing emphasis on student evaluation and feedback.
¢ Enhanced Master’s homepage with paths to courses, research, cybrary, and
Blackboard portals.
e Workshops to help professors hone their teaching (online, in residentials, and to
support student research)





e Greater attention to students’ diverse backgrounds so as to accommodate
differences and facilitate inter-cultural, inter-lingual, and trans-disciplinary
research.

Informational Access remains a challenge for a student body scattered over the world.
The objective is not only to provide information during the time of academic instruction,
but (as this is an applied academic program) to set up a system of information access so
graduates have on-going information access. What value is it to train people how to use a
library as a tool to work professionally when after training they lack access to a library?
The Internet provides the obvious solution to part of this information access need, and
many cybraries are evolving.

However, the primary information access need for such an applied profession is not for
external information but community-specific information. New methods will need to be
incubated by Future Generations that help students learn how to gather information
accurately and efficiently inside and in partnership with their communities. Given the
applied nature of this program, a librarian will also have to be combined with a research
advisor. This will be an evolving/experimenting quest.

Strategy:
The three-part mission of the Graduate School will become operative in the following
schedule:

e Masters is already operating — but will move to a new class beginning every year
starting in September 2008

e Research focus is already operating with a specific application in peace building —
this single focus will continue through 2008. It is expected that in 2008 a second
track will be added to monitor and examine the pedagogical processes of blended
learning. In addition, the research in the graduate school will coordinate closing
with established research foci in the NGO that investigate community change,
conservation, primary health care, and other applied topics.

e Training has been a part of the NGO side of Future Generations. These county-
based certificate-providing training programs will continue, refining in an
experimental manner the Future Generations training approach and curriculum.
From this tested base, then in 2008 several day, certificate-granting training
programs will begin in the graduate school offerings. In 2009 or 2010, a longer
(perhaps two-week) diploma training curriculum may become available.

Cultural and Physical Accommodations

Whereas the traditional academic environment creates an artificial environment, the
Graduate School presents and tests a real-world path for students and communities to
learn the subject matter of social change and conservation.

First, let us be candid about how traditional academic environments and standards treat
the complexity of societal-state challenges. The status quo in modernist education
separates learning from society. It places students and curricula within walls. The outside





world is introduced through books and described in lectures. Laboratories are viewed as
environments where variables can be controlled. Students are typically young, malleable,
and without responsibilities. This artificial environment then sends forth graduates as if
they will be able to recognize, let along accurately reflect upon and operate in the real
world.

By contrast, the Graduate School seeks a more optimal, connected-to-reality way to learn
the subject matter of social change and conservation. These topics are complex and the
lessons become more understandable the more real-world they can be made. Variables of
civilization, culture, language, politics, economies, and ecology cover the diversity of
life. Indeed, these variables are too complex to be contained within the traditional inside-
the-walls approach to education. Moreover, social change and conservation mandate
accountability by the very communities that are to be re-shaped for better or for worse.
People do not let themselves be acted upon as laboratory animals; and natural
environments are not so predictable as the controls of a laboratory. Thus this Graduate
School offers a process of students and “communities of learning” linked through applied
instruction, observation, research, and clearly monitored and evaluative work in
communities.

Hence it is imperative that the instructional mode for this pedagogy be community-based.
If our learning is to be useful, it must adhere to conditions under which it will be applied.
A learning environment must be created where students learn from Future Generations
instruction, from the direction of one’s own community, and from the comparative
analysis and synthesis of “communities of learning” examined alongside one another.
The pedagogy of Future Generations, therefore, is necessary adaptive. The Graduate
School will always (like a natural or community system) be modifying its instructional,
experiential, and applied approaches. But it must remain open to the learning and
instruction of these diverse communities. Future Generations is only beginning to
understand the significance and consequences of this different instructional approach.

Part of the awareness demanded by such a reorientation can be grouped under the term
intercultural communicative competence. In traditional learning structures students can
be asked to speak and function in the language and culture of the university: students
must be able to understand what is being taught to them and they must be able to return
answers. That is part of the cultural and physical adaptive challenge, but the other part in
the applied mode of Future Generations is that students are not just learning from their
communities, they are also very much part of their communities.

e How do they balance, for instance, schedules? What takes priority—a professor’s
demand a paper be handed in, or a community’s demand the student participate in
some function?

e How do students balance integrity? For another example—how do they question
in a transparent way with their professor and then flip and keep their mouth shut
when dealing with a fear-invoking dictator in their home country?

e Or, there are a host of specific cultural issues that are harder to separate from
when instruction is applied and not inside artificial walls. Such as the fact that if a
person does not understand something, the proper response is to keep quiet; or





that one always works as a member of a team, and hence that makes it okay to
copy directly material another person is writing; or that the definition of English
varies to such an extent that a person can be fluent, can have studied in English
for 15 years, and suddenly in such an instructional program will find him or
herself among English speakers where half of what is said is incomprehensible.

A learning challenge stands before Future Generations. So much of the instruction in
change and conservation originates in the communities of our students. Moreover, there
is the dynamic of the very “community of learning” that successive classes of Master’s
students create. Thus it is unlikely that our students will fit into a traditional academic
environment; it is also unlikely they will adapt to our alternative mode if the Graduate
School is too rigid in its approach to applied learning. The Graduate School, therefore,
anticipates a very steep learning curve over the next decade. There are improvements in
Class Two over earlier iterations in Class One and the “Faux Master’s” before that. Still
this learning approach must evolve. Throughout, the institution will seek to understand nd
thoughtfully respond.

Administration and Faculty:

Dean (to be hired in 2007)

Academic Director (hired)

Training Program Director (to be hired in early 2008)
Registrar (hired)

Director of Student Management (hired)

Full Time Faculty and/or Adjunct Faculty (as needed and funds permit)
Five Endowed Professorships in Equity & Empowerment
Health, (hired)

Conservation, (hired)

Youth, (in process)

Poverty Alleviation (soliciting funds)

Applied Research Methodology (soliciting funds)

Physical Facilities:

Affiliated Field Campuses (India, the United States, Peru, China/Tibet)

Explore further affiliated campuses in Canada, Africa, and East Asia

Graduate School Building on North Mountain

Cybrary—under development

Physical library of core journals, essential texts, research documents, and course-related
materials
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Mission & Vision

Mission: Future Generations teaches and enables a process for equitable community change that
integrates environmental conservation with development. As an international school for
communities offering graduate degrees in Applied Community Change and Conservation, we
provide training and higher education through on-site and distance learning. Toward this end, we
support field-based research, promote successes that provide for rapid expansion, and build
partnerships with an evolving network of communities that are working together to improve their
lives and the lives of generations yet to come.

Ten Year Vision: To implement its mission Future Generations seeks to join with others to shift
global practice so as to promote more effective partnerships for social change and conservation by
communities, governments, and organizations. The objective is to create a threshold effect by
promoting “100 nodes of change” where there are significant demonstrations of such partnerships.
The exact number needed to create a threshold effect is unknown, but it is believed that when a
critical mass of demonstrations shows how people can learn to create community-based partnerships
that fit their ecology, economy, and values—then the weight of global understanding will tip and
society will have a viable alternative to the present professionally-driven approach.

To promote this threshold effect, Future Generations will implement its impact through three
integrated strategies which research, demonstrate, and teach a systematic process of equitable and
sustainable community change. The research will advance understanding of the empowerment-based
process of social change with a priority on the foci outlined below. The demonstrations will be both
directly administered by Future Generations and administered by local partners around the five foci
below. Teaching will include degree granting education, training programs, and interactive learning.

The organizational structure for these 100 nodes of change will seek democratic interaction where
Future Generations is one partner bringing the above as its contribution to the global partnership.
Membership in the global partnership will come both through voluntary joining by sites already
engaged in systematic change as well as new sites that enter through exposure in the educational
activities of Future Generations.

Future Generations contribution to the 100 nodes will focus on the following five themes:
e Systematic research across all institutional activities that allows clear assessment of impact
S0 as to better determine best practice in social change and conservation.





e Demonstrations of the integration of conservation and socio-economic development in
landscape level projects working within political/administrative units.

e Enhancing the capacities of partners through education—especially through the MA program
and parallel training programs.

e Insofar as possible, implementation in activities of these cross-cutting themes: a) Promoting
equity and empowerment, b) Advancing the future of women, c) Conserving ecosystem
health and promoting sustainability, and d) Taking community-based change to scale.

e A preference to conduct activities in regions of post-conflict and/or rising societal or
environmental instability under the rationale that these are areas of acute need and also they
are sites where their fluidity offers opportunities for experimentation

Strategy Overview: Future Generations has chosen to implement its organizational impact
through three integrated strategies: to research, demonstrate, and teach a systematic process of
equitable and sustainable community change worldwide. These three parallel lines of action give
Future Generations the ability to bridge theory with application and extension.

Research combines a systematic study of the global evidence base of community change as
well as operations research to identify and test interventions in a diversity of cultural, economic, and
ecological contexts. The research will test and refine a rigorous manner the process of community
change; this research continues the work begun by the organization in the early 1990s with the two
international task forces. The research will also address specific tools that may be useful for
community-based action including but not limited to engaging communities in post-conflict
situations, community health, ecosystem status, empowerment of women, energy-efficient housing,
income generation options, and any other area that enhances community-based capacity.

Demonstrations at this time include the four countries of Afghanistan, India, Peru, and the
Tibet Autonomous Region of China as well as associated projects more loosely affiliated through
graduates of the Masters Degree program. These applications will address specifically sustainable,
low-cost, rapid, and large-scale interventions in improving health, protecting the environment,
advancing the status of women, alleviating poverty, promoting literacy, and peace-building activities
in situations of conflict or rising instability. Under a recognition that institutional demonstrations
offer a noteworthy absence in both Africa and poor urban settings, the preference will be to support
partnership based work in these settings, taking advantage of partners with real understanding of
these areas, rather than directly establishing Future Generations sites. In conjunction, with these
programs a Global Partnerships program will coordinate and support organizational partners and
graduates of the MA degree.

Teaching occurs now under a separate organization chartered as an institution of higher
education whose educational purpose will be one of applied education. The instruction will include,
as resources and time allow their growth, an Academic Program that offers a Master’s degree in
Applied Community Change and Conservation, specialized training courses, interactive online
learning materials and publications. This separate institution of higher education will remain
integrated with the prior nonprofit charitable organization, sharing a common administration and
having as its governing board Trustees who also are on the other board. Educational programs, even
the shorter training courses, will utilize a blended learning method that combines formal instruction
with practical application as well as interactive learning.





Program & Organizational Support Overview: In structural organization, Future
Generations has three sectors: academic programs, country programs, and organizational support.

Academic Programs: To provide lifelong venues for learning focused around enabling community-
based change and conservation by communities, organizations, and governments worldwide. In the
next ten years this goal will be applied through the following objectives.

Master’s Degree in Applied Community Change and Conservation: To provide communities,
governments, and organizations with applied education in the theory and practical skills of
community change and conservation. A priority will be on strengthening the program through:
e A Board of Mentors,
¢ On-going systematic evaluation of the program effectiveness of the Masters Degree in
Applied Community Change and Conservation,
e Completing the accreditation process and the institutional strengthening expectations that
accompany this,
e Planning perhaps for initiating a doctoral degree following institutional accreditation.

Specialized Training Courses: To provide groups (whether from partner organizations or clusters of
interested students) with special training courses in:

SEED-SCALE methodology,

Intercultural Communicative Competence,

Community-based nature conservation,

Other specialized training to be determined.

Global Education Purpose: To produce and provide organizational learning through:

e Expanding a rigorous review of and specialized training courses in the SEED-SCALE
methodology;

e Expanding the content and capacity of Intercultural Communicative Competence instruction
and other relevant content-specific training programs;

e Expanding understanding of concepts and training around people-based conservation and
natural resources management;

e Advancing research and proposals on issues and components relevant to the organizational
Mission Statement.

Country Programs
Global Partnerships: To support networking, researching, and context-specific training with
graduates and partners with the objective of fostering the “100 nodes of change.”

Afghanistan: To research and demonstrate community change in the context of post-conflict and
to advance research and outcomes on the empowerment of Afghan communities, especially
women and marginalized groups. In Afghanistan, during the next ten years there will be a
priority on advancing and evaluating techniques that can be used for national extension of
locally-led sustainable social change by communities, NGOs, and government around the
concept of empowering Afghan women as well as men to lead in the national social change
process. A priority will build program strength around three specific interventions: democratic





governance, learning for life skills, and promoting community health through women-only
workshops. There will also be a province-wide integrated conservation and development
demonstration.

India: The goal of the India program will be to demonstrate community change on a state-wide
scale in Arunachal Pradesh through the primary entry points of health care, conservation, and the
panchayat system of local-governance. Current sites in Sille, Ziro, Palin, Tawang, West Kameng,
and others will be SCALE Squared Centers for training and experimentation. In parallel, there
will continue to be an emphasis on developing people-based conservation programs. Nationwide
in India, when funding permits, there will be a priority on advancing and evaluating techniques
for using the Panchayat system for community-based partnership in social and environmental
change with a particular priority on enhancing equity.

Peru: The goal of the Peru Program will be to research and demonstrate community change
within of a national system of community co-managed health care. In Peru, during the next ten
years there will be a priority on advancing and evaluating a community-based and home-based
approach to holistic health and development. One focus will engage mothers as care providers
through work with health promoters. A second focus will engage communities in local
development activities through work with leaders in the health sector, municipal government,
national government, a national network of CLAS centers, and private institutions. Emphasis
will be to create a network of SCALE Squared Centers that will promote improved practice
through their regions and to influence national policy through evidence from the experiments
being conducted and evaluated out of these centers.

Tibet Autonomous Region, China: The goal of the China program will be to demonstrate
community-based conservation and socio-economic development and take it to scale through
Tibet by focusing on five projects: the Pendeba program, the Qomolangma National Nature
Preserve, Four Great Rivers Nature Preserves, Lhasa Wetlands, and Chang Tang National Nature
Preserve. Moving Four Great Rivers from the plan to full implementation is expected to be a
major focus for the next ten years. Evolving and implementing a people-based strategy for
ecotourism is expected to be the second major focus for the next ten years. For new activities in
the next ten years, the first priority will be to develop a community-enabling strategy of
ecotourism, advancing a China-wide application of the lessons learned from Tibet, and if
opportunities permit, creation of the Mt. Kailash Nature Preserve.

Organizational Support
Central Administration: Under the leadership of one President and needed support staff, two
separate organizations will operate: a public charitable organization and an institution of higher
education. Separation of duties between the two organizations will be as per functions outlined
above for Academic Programs and Country Programs. The two organizations will be supported
by several common offices.

Financial Office: Responsible for financial management and grant reporting.





Fund Raising Office: Responsible for working with Academic Programs and Country Programs
to secure needed funds. A priority must be placed on expanding the base of donors supporting
the organizations.

Communications Office: Responsible for promoting the institutional mission and producing
related materials, videos, books, and the VVoices radio program.





